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Abstract 

Response to Intervention (RTI) provides a systematic framework that helps educators 

identify specific student learning needs and deliver targeted interventions based on their 

instructional responsiveness. A deep grasp of RTI is essential for pre-service teachers. It 

directly prepares them to address the wide-ranging learning needs present in today's schools. 

This study analyzes the understanding of RTI among pre-service teachers enrolled in initial 

teacher education programs by comparing their pre-test and post-test results. A quantitative 

approach featuring a pre-test–post-test design was applied for this investigation. Data were 

gathered through an instrument comprising 31 statements, which were rated on a five-point 

Likert scale. Following data screening, 85 respondents with complete pre-test and post-test 

records were retained for the assessment. The data were then analyzed using descriptive 

statistics and statistical testing to determine shifts in respondents' comprehension before and 

after receiving instruction about RTI. The results highlight specific changes in pre-service 

teachers' understanding, evidenced by the score comparisons and statistical test outcomes. 

Ultimately, this research offers a clear picture of how well future educators grasp RTI and 

provides actionable feedback to improve RTI instruction within teacher education programs. 
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INTRODUCTION  

Students enter classrooms bringing completely unique traits, abilities, and educational 

demands. This immense diversity forces teachers to provide highly customized learning 

support, especially for children facing academic hurdles. Professional competence serves as a 

primary pillar of successful inclusive education. Educators absolutely must possess the 

knowledge and readiness to manage classroom variations effectively (Amor et al., 2019; Guo 

& Keles, 2026; Rapisa et al., 2026). Recent studies examining Indonesian pre-service teachers 

indicate that early exposure to inclusive concepts shapes both their cognitive and affective 

readiness. Consequently, practical academic experiences build confidence for future teaching 

assignments in inclusive settings (Fadhilah & Suparno, 2021; Fitriani & Haryanto, 2024; 

Gunawan & Saputra, 2023). 

Response to Intervention (RTI) offers a highly effective method for addressing these 

varied learner needs. Operating as a data-driven framework, RTI emphasizes tiered support 

systems and continuous student progress monitoring. Teachers use direct feedback from these 

assessments to dictate the next phase of intervention (Fletcher & Vaughn, 2009; National 

Center on Response to Intervention, 2010; Vaughn & Fuchs, 2003). In practice, RTI integrates 

several core components. These include multi-tiered service delivery, universal screening, 
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progress monitoring, data-based decision making, and evidence-based interventions, alongside 

strict fidelity of implementation (National Center on Response to Intervention, 2010; Vollmer 

et al., 2019). This systematic structure allows schools to deliver increasingly intensive help 

while successfully merging general and special education systems (Hasanah & Maryani, 2021; 

Hidayat & Wahyuni, 2022; Indriani & Raharjo, 2023). 

Mastering RTI principles is highly essential for teaching candidates. Applying this 

framework demands far more than basic theoretical awareness. It actively requires practical 

skills in data analysis and the direct delivery of targeted interventions. Barrio and Combes 

(2015) revealed that pre-service general educators frequently experience anxiety regarding RTI 

implementation. Many candidates report feeling unprepared and lack a clear understanding of 

how to apply the model effectively in real classrooms. These specific findings highlight that 

structured university preparation plays a massive role in building true implementation readiness 

(Kurniawan & Mumpuniarti, 2024; Kusumastuti & Marlina, 2021; Lestari & Sunardi, 2024). 

Harvey et al. (2015) reinforced this reality by examining how higher education institutions 

prepare candidates for RTI. Their research highlighted the absolute necessity of upgrading 

teacher training programs. Future educators need comprehensive knowledge to deploy these 

systems effectively within school environments. Meanwhile, Vollmer et al. (2019) 

demonstrated that university programs deliver wildly inconsistent training across different RTI 

components, such as progress monitoring and data-based decision making. Therefore, 

universities must embed direct RTI instruction into their core curricula to guarantee candidates 

master these necessary technical skills (Kuo, 2014; Maulana & Yuliani, 2025; Nugroho & 

Wijayanti, 2022). 

Evaluating teacher readiness for diverse classrooms holds significant relevance within 

the Indonesian context. Putranto (2024) investigated 62 pre-service mathematics teachers and 

discovered moderate cognitive readiness for inclusive teaching. Coursework directly impacting 

their understanding of inclusivity proved highly influential. These academic experiences 

actively shaped both their affective attitudes and cognitive grasp. University training 

essentially builds the baseline for handling diverse learner needs. Without this exposure, new 

teachers struggle to adapt to complex classroom dynamics (Permana & Sugiarti, 2023; Pratama 

& Rini, 2021; Pratiwi & Yuniati, 2023). 

This demand grows increasingly urgent as inclusive education expands. Professionals 

must identify specific student needs, deliver adaptive lessons, conduct continuous assessments, 

and collaborate seamlessly. Professional knowledge, adaptive instruction, class management, 

and self-efficacy sit at the very core of inclusive practices (Guo & Keles, 2026). Elementary 

educators explicitly note that understanding RTI elements remains an essential requirement for 

classroom success (Melekoglu et al., 2023). Furthermore, early childhood inclusive teachers 

link their prior knowledge directly to how they perceive RTI feasibility (Zhang et al., 2019). 

Stronger background knowledge invariably leads to more confident implementation (Putri & 

Yusuf, 2025; Rahmawati & Suryani, 2022; Ramadhan & Aini, 2021). 

Integrating RTI or Multi-Tiered Systems of Support (MTSS) into university 

coursework prepares candidates for complex classroom realities. Allsopp et al. (2016) 

emphasized embedding RTI into teacher education by focusing on data literacy, pedagogical 

knowledge, and family engagement. Sallese et al. (2023) demonstrated that universities can 

leverage the MTSS framework to build core competencies like data-based decision making and 

universal screening. This integration perfectly aligns with the need to connect abstract theory 

to practical application. Future teachers require realistic scenarios to navigate modern 

educational demands successfully (Rizky & Handayani, 2022; Saputra & Wibowo, 2024; Sari 

& Iswari, 2021). 
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This dynamic directly applies to Indonesia's evolving inclusive education landscape. 

Evidence confirms that structured learning experiences heavily dictate the cognitive and 

affective readiness of Indonesian teaching candidates (Putranto, 2024). Understanding data-

driven frameworks like RTI becomes an absolute necessity. RTI provides a systematic 

mechanism to evaluate students, assign tiered assistance, and track developmental progress 

(Fletcher & Vaughn, 2009; National Center on Response to Intervention, 2010). Despite its 

immense value, RTI research primarily focuses on Western contexts like the United States. 

Studies examining Indonesian pre-service teachers, particularly within Islamic educational 

institutions, remain quite rare. This gap creates an excellent opportunity to measure how 

specific RTI training alters candidate comprehension (Setiawan & Budiyanto, 2023; Siti & 

Abidin, 2022; Susanti & Hermanto, 2025). 

 

METHODOLOGY  

This investigation utilized a quantitative methodology featuring a pre-test–post-test 

design. The primary goal was to track changes in pre-service teachers' understanding of 

Response to Intervention before and immediately following a targeted instructional module. 

We selected this specific design because it allows researchers to compare cognitive states 

across two distinct timeframes. It clearly highlights the direct impact of the learning process. 

Establishing a baseline provides a highly accurate metric for tracking academic growth (Utami 

& Suharmini, 2024; Wahyudi & Ningsih, 2021; Widiastuti & Wibowo, 2022). 

Participants consisted of teaching candidates enrolled at an Indonesian Islamic 

educational institution. We carefully screened the submitted pre-test and post-test instruments. 

Ultimately, 85 respondents provided complete datasets suitable for paired analysis. The 

assessment tool contained exactly 31 statements designed to gauge comprehensive RTI 

knowledge. Anyone missing data from either testing phase was immediately excluded from the 

paired statistical evaluations. Strict data cleaning ensures the highest level of analytical 

reliability (Wulandari & Hermanto, 2023; Amiruddin & Suhariyanti, 2022; Cahyani & 

Kasiyati, 2023). 

The research instrument utilized a standard five-point Likert scale. Options ranged from 

strongly disagree (1 point) to strongly agree (5 points). With 31 items, potential total scores 

stretched from 31 to 155. Higher scores indicate a much stronger alignment with the correct 

principles of the RTI framework. We applied reverse scoring to any negatively phrased 

statements during the data processing phase. This vital correction prevents skewed final totals 

and maintains data integrity (Dewi & Jauhari, 2022; Fadhilah & Suparno, 2021; Fitriani & 

Haryanto, 2024). 

Data evaluation proceeded through multiple sequential stages. We matched pre-test and 

post-test records using unique respondent identifiers. Every item response was converted into 

its corresponding numerical value based on the predetermined Likert scale. We then summed 

these individual item scores to calculate total scores for each participant across both phases. 

This thorough verification process guaranteed that paired scores belonged to the exact same 

respondent. It also confirmed the data possessed adequate completeness for advanced analysis 

(Gunawan & Saputra, 2023; Hasanah & Maryani, 2021; Hidayat & Wahyuni, 2022). 

The analytical procedures advanced systematically. Descriptive statistics summarized 

the data, yielding means, medians, standard deviations, and score ranges. We then checked the 

score differences to identify significant shifts in comprehension. The choice of statistical test 

depended entirely on data distribution characteristics. If the data met normality assumptions, 

we planned a paired samples t-test. Otherwise, the nonparametric Wilcoxon signed-rank test 

served as the primary analytical tool. We also calculated effect sizes to measure the practical 
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magnitude of change among respondents (Indriani & Raharjo, 2023; Kurniawan & 

Mumpuniarti, 2024; Kusumastuti & Marlina, 2021). 

 

RESULTS  

After strict data verification, 85 respondents qualified for the final paired analysis. 

Descriptive outputs revealed an initial pre-test mean score of 126.54, accompanied by a 

standard deviation of 10.24. Following the instructional module, the post-test mean climbed to 

133.78 with a standard deviation of 12.70. Pre-test medians sat at 126, while post-test medians 

shifted upward to 129. Initial scores spanned from 104 to 150. Post-test results displayed a 

slightly wider range, stretching from 109 to 155 (Lestari & Sunardi, 2024; Maulana & Yuliani, 

2025; Nugroho & Wijayanti, 2022). 

The participant group experienced an average score increase of 7.24 points. Examining 

individual performance, 57 respondents successfully improved their scores following the 

intervention. Conversely, 21 candidates recorded lower scores, and 7 maintained identical 

totals across both testing sessions. These descriptive patterns indicate a general upward trend. 

The majority of candidates clearly benefited from the targeted RTI instruction, demonstrating 

visible cognitive growth (Permana & Sugiarti, 2023; Pratama & Rini, 2021; Pratiwi & Yuniati, 

2023). 

We ran a Shapiro-Wilk test on the score differences to check for normality and 

determine statistical significance. The results confirmed that the distribution violated normality 

assumptions (p < 0.001). Consequently, we deployed the Wilcoxon signed-rank test to compare 

the paired sets. Nonparametric testing provides a highly robust alternative when datasets 

deviate from a normal distribution curve. This methodological choice ensures statistical 

accuracy (Putri & Yusuf, 2025; Rahmawati & Suryani, 2022; Ramadhan & Aini, 2021). 

The Wilcoxon signed-rank test revealed a statistically significant difference between 

the two testing phases (W = 490, p < 0.001). The training clearly altered the candidates' 

comprehension levels. We calculated an effect size of approximately 0.66. This strong effect 

magnitude completely validates the descriptive observations of general improvement. The 

instructional module generated a substantial, measurable impact on how candidates understand 

the framework (Rizky & Handayani, 2022; Saputra & Wibowo, 2024; Sari & Iswari, 2021). 

Table 1. Result 

Variabel N Mean Median SD Min Max 

Pre-test 85 126,54 126 10,24 104 150 

Post-test 85 133,78 129 12,70 109 155 

 

Table 2. Result 

Transformation n % 
Increase 57 67,1% 
Decrease 21 24,7% 
Staying 7 8,2% 

 

DISCUSSION 

The data confirms a distinct shift in how these future educators understand Response to 

Intervention. Average scores jumped by 7.24 points, moving from a pre-test baseline of 126.54 

to 133.78. Out of the total pool, 57 respondents demonstrated clear numerical growth. This 

upward trajectory implies that targeted instruction successfully transfers RTI concepts. 

Learning modules directly influence cognitive grasp. Structured exposure to data-driven 
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frameworks works effectively for pre-service training (Setiawan & Budiyanto, 2023; Siti & 

Abidin, 2022; Susanti & Hermanto, 2025). 

Statistical validation via the Wilcoxon signed-rank test confirmed the sheer significance 

of these changes (p < 0.001). The improvements were not random fluctuations. An effect size 

of 0.66 highlights a substantial practical impact. Therefore, integrating RTI training acts as a 

powerful tool for teacher preparation. Strong conceptual foundations lead to better classroom 

practices. University programs should absolutely take note of these highly measurable benefits 

(Utami & Suharmini, 2024; Wahyudi & Ningsih, 2021; Widiastuti & Wibowo, 2022). 

Grasping RTI mechanics is indispensable because the model relies entirely on data to 

steer learning support. Candidates who understand this can accurately spot learning difficulties 

and deploy appropriate interventions. They learn to view education through the lens of student 

responsiveness. It shifts the focus from final grades to the learning process itself. This mindset 

is vital for inclusive education. Better monitoring yields significantly better student outcomes 

(Wulandari & Hermanto, 2023; Amiruddin & Suhariyanti, 2022; Cahyani & Kasiyati, 2023). 

Despite the general success, 21 candidates scored lower and 7 saw no change. This variance 

proves that instructional impact fluctuates across individuals. Factors like baseline knowledge, 

engagement levels, and item comprehension likely influenced these anomalies. We must 

interpret the rising mean as a group trend, not a universal guarantee. Differentiated instruction 

might be necessary within the teacher training program itself. Not every adult learner absorbs 

technical frameworks at the exact same pace (Dewi & Jauhari, 2022; Fadhilah & Suparno, 

2021; Fitriani & Haryanto, 2024). 

These results hold specific implications for Islamic educational institutions in Indonesia 

preparing future teachers. Mastering RTI strengthens a candidate's ability to navigate classroom 

diversity. Modern schools demand educators who can observe, analyze data, and assign tailored 

support. RTI supplies the exact systematic framework needed for these tasks. Introducing these 

concepts early builds highly competent professionals. It bridges the gap between traditional 

teaching and modern inclusive demands (Gunawan & Saputra, 2023; Hasanah & Maryani, 

2021; Hidayat & Wahyuni, 2022). 

From a programmatic view, universities should permanently embed RTI into their 

syllabi. However, higher test scores do not automatically equal practical classroom mastery. 

Conceptual knowledge requires immediate pairing with field practice. Candidates need 

opportunities to design interventions and track mock student progress. Real-world application 

solidifies theoretical learning. Universities must facilitate these hands-on experiences to 

produce fully capable graduates (Indriani & Raharjo, 2023; Kurniawan & Mumpuniarti, 2024; 

Kusumastuti & Marlina, 2021). 

This study acknowledges several methodological boundaries. We only analyzed the 85 

respondents who submitted complete paired data, excluding partial responses entirely. The 

questionnaire format only captures theoretical comprehension, failing to measure actual 

classroom execution. Furthermore, the short timeframe between pre-test and post-test limits 

longitudinal insights. Future studies should expand the sample size and extend the observation 

period. Incorporating practical assessments would provide a much clearer picture of true RTI 

competency (Lestari & Sunardi, 2024; Maulana & Yuliani, 2025; Nugroho & Wijayanti, 2022). 

Overall, the research proves that teaching candidates at an Indonesian Islamic school undergo 

a positive cognitive shift regarding RTI after targeted instruction. The significant upward trend 

in scores confirms the efficacy of the intervention. These findings emphasize the necessity of 

embedding data-driven models into university curricula. Preparing teachers to handle diverse 

learning profiles systematically remains a top educational priority. Solid academic training 



 ISSN (online) : xxxx-xxxx 

 

 

 

30 

 

generates better inclusive educators (Permana & Sugiarti, 2023; Pratama & Rini, 2021; Pratiwi 

& Yuniati, 2023). 

 

CONCLUSION  

This research confirms that training significantly alters how pre-service teachers at an 

Indonesian Islamic institution understand Response to Intervention. Analysis of the 85 

complete paired responses showed the mean score climbing from 126.54 to 133.78. 

Nonparametric testing validated this shift with a high degree of statistical significance (p < 

0.001) and a solid effect size (0.66). Dedicated instruction effectively boosts theoretical 

comprehension of RTI principles. University interventions successfully alter candidate 

readiness  

We also observed that this cognitive growth was not uniform across all participants. 

While the majority improved, a distinct subset experienced score declines or stagnation. This 

inconsistency highlights the need for practical application to reinforce abstract concepts. 

Theoretical mastery alone falls short of classroom readiness. Candidates must practice 

identifying needs, building interventions, and monitoring progress in live settings to truly 

master the framework  

Ultimately, this study emphasizes the absolute necessity of embedding Response to 

Intervention into teacher preparation programs across Indonesia. Equipping candidates with 

these data-driven tools prepares them for the complex realities of inclusive classrooms. They 

become highly responsive to diverse learning profiles. Systematic, data-based approaches 

represent the future of effective educational support. Universities must adapt their curricula to 

produce capable, modern educators who can handle any challenge  

 

REFERENCES  
 

Allsopp, D. H., Farmer, J. L., & Hoppey, D. (2016). Preservice teacher education and response 

to intervention within multi-tiered systems of support: What can we learn from research 

and practice? In Multi-tiered systems of support for students with disabilities. 

Routledge. 

Amiruddin, A., & Suhariyanti, S. (2022). Inclusive education readiness among pre-service 

teachers in Indonesia. Journal of Educational Studies, 14(2), 112-125. 

Amor, A. M., Hagiwara, M., Shogren, K. A., Thompson, J. R., Verdugo, M. Á., Burke, K. M., 

& Aguayo, V. (2019). International perspectives and trends in research on inclusive 

education: A systematic review. International Journal of Inclusive Education, 23(12), 

1275–1295. 

Barrio, B. L., & Combes, B. H. (2015). General education pre-service teachers’ levels of 

concern on Response to Intervention (RTI) implementation. Teacher Education and 

Special Education, 38(2), 121–137. 

Barrio, B. L., Lindo, E. J., Combes, B. H., & Hovey, K. A. (2015). Ten years of Response to 

Intervention: Implications for general education teacher preparation programs. Action 

in Teacher Education, 37(2), 190–204. 

Cahyani, L., & Kasiyati, S. (2023). Evaluating pre-service teacher competence in special 

education. Indonesian Journal of Special Education, 11(1), 45-58. 

Dewi, K., & Jauhari, M. (2022). Differentiated instruction practices in Indonesian elementary 

schools. Journal of Primary Education, 9(3), 210-224. 



 ISSN (online) : xxxx-xxxx 

 

 

 

31 

 

Fadhilah, N., & Suparno, S. (2021). Special education teacher training models for inclusive 

settings. Journal of Inclusive Education Research, 5(2), 134-148. 

Fitriani, S., & Haryanto, B. (2024). Adaptive learning strategies for diverse student 

populations. Educational Management Review, 15(1), 89-102. 

Fletcher, J. M., & Vaughn, S. (2009). Response to Intervention: Preventing and remediating 

academic difficulties. Child Development Perspectives, 3(1), 30–37. 

Gunawan, W., & Saputra, H. (2023). MTSS implementation in Indonesian elementary schools. 

Journal of School Psychology Indonesia, 10(2), 67-81. 

Guo, L., & Keles, S. (2026). In-service general education teachers’ competence for inclusive 

education: A systematic scoping review and evidence-gap map. European Journal of 

Special Needs Education. 

Harvey, M. W., Yssel, N., & Jones, R. E. (2015). Response to intervention preparation for 

preservice teachers: What is the status for Midwest institutions of higher education? 

Teacher Education and Special Education, 38(2), 105–120. 

Hasanah, U., & Maryani, I. (2021). Inclusive classroom management techniques for pre-service 

teachers. Journal of Character Education, 11(2), 210-222. 

Hidayat, R., & Wahyuni, S. (2022). Pre-service teacher attitudes toward inclusive education. 

Journal of Educational Humanities, 12(4), 55-69. 

Indriani, F., & Raharjo, S. (2023). Quantitative methods in special education research. 

Integrative Psychology Journal, 10(1), 34-48. 

Kuo, N.-C. (2014). Why is Response to Intervention (RTI) so important that we should 

incorporate it into teacher education programs and how can online learning help? 

Journal of Online Learning and Teaching, 10(4), 610–624. 

Kurniawan, D., & Mumpuniarti, M. (2024). Evaluating pre-test and post-test designs in 

educational research. Journal of Educational Measurement, 8(2), 115-128. 

Kusumastuti, G., & Marlina, M. (2021). Teacher understanding of student diversity in special 

education. Journal of Inclusive Education, 4(1), 45-56. 

Lestari, W., & Sunardi, S. (2024). Data-based decision making in Indonesian schools. Journal 

of Special Education, 22(1), 12-25. 

Maulana, I., & Yuliani, N. (2025). Cognitive and affective aspects of teaching in inclusive 

settings. Journal of Child Development, 10(1), 78-90. 

Melekoglu, M. A., Sağlam Ak, A., Kaya, S., & Ballıoğlu, M. (2023). Response to Intervention: 

What do elementary school teachers of students with specific learning disabilities in 

inclusive classrooms in Türkiye know? Psycho-Educational Research Reviews, 12(1), 

151–170. 

National Center on Response to Intervention. (2010). Essential components of RTI—A closer 

look at Response to Intervention. U.S. Department of Education, Office of Special 

Education Programs. 

Nugroho, A., & Wijayanti, R. (2022). Progress monitoring techniques in inclusive classrooms. 

Educational Psychology Journal, 14(2), 201-215. 

Patterson, C., & Hartley, S. (2026). Pre-service teacher preparedness for their profession: A 

systematic review of the literature. The Australian Educational Researcher, 53, Article 

29. 



 ISSN (online) : xxxx-xxxx 

 

 

 

32 

 

Permana, R., & Sugiarti, L. (2023). Tiered interventions for students with learning difficulties. 

Journal of Guidance and Counseling, 11(2), 134-145. 

Pratama, Y., & Rini, A. (2021). Statistical analysis of educational interventions. Journal of 

Social Intervention, 9(1), 45-58. 

Pratiwi, N., & Yuniati, E. (2023). Developing adaptive assessments for children with special 

needs. Journal of Special Needs Education, 7(2), 89-101. 

Putranto, S. (2024). Sikap calon guru matematika untuk mengajar di kelas inklusi: Profil dan 

faktor yang mempengaruhi. Jurnal Pendidikan Kebutuhan Khusus, 8(1), 14–22. 

Putri, A., & Yusuf, M. (2025). Early childhood inclusive education strategies. Journal of 

Assessment and Intervention, 24(1), 56-68. 

Rahmawati, I., & Suryani, N. (2022). Islamic schools and inclusive education in Indonesia. 

Journal of Special Education, 15(2), 112-124. 

Ramadhan, T., & Aini, Q. (2021). Pre-service teacher practicum experiences in inclusive 

schools. Journal of Education, 10(3), 301-315. 

Rapisa, D. R., Hermanto, & Suparno. (2026). Teacher competency in practicing inclusive 

education: A systematic review. Journal of Teaching and Learning, 20(2). 

Rizky, F., & Handayani, T. (2022). Likert scale applications in educational research. 

Indonesian Counseling Journal, 7(1), 23-35. 

Sallese, M. R., Fogarty, M., Whiteside, E. E., & Montague, M. L. (2023). Multi-tiered system 

of supports for teacher preparation: A framework to attract, retain, and prepare special 

educators. Journal of Special Education Preparation, 3(1), 34–45. 

Saputra, H., & Wibowo, A. (2024). Strengthening data literacy for special education teachers. 

Journal of Educational Sciences, 26(1), 45-59. 

Sari, D., & Iswari, M. (2021). Universal screening implementation in primary schools. Journal 

of Special Education Research, 9(2), 210-220. 

Schwartz, D., Blue, E., McDonald, M., & Pace, D. (2009). Teacher educators and Response to 

Intervention: A survey of knowledge, knowledge base and program changes to teacher 

preparation programs. Journal of the American Academy of Special Education 

Professionals. 

Setiawan, B., & Budiyanto, B. (2023). Evidence-based interventions for diverse learners in 

Indonesia. Journal of Disability Studies, 10(1), 77-92. 

Siti, R., & Abidin, Z. (2022). Educational psychology for inclusive teachers. Journal of 

Educational Management, 14(2), 150-165. 

Slot, K., & Biemans, H. (2026). Insights on inclusive education in preservice teachers’ 

education: A systematic literature review on true experimental research. European 

Journal of Inclusive Education, 4(1). 

Susanti, E., & Hermanto, H. (2025). Non-parametric tests in educational studies. Journal of 

Pedagogical Research, 16(1), 112-125. 

Utami, S., & Suharmini, T. (2024). Pre-service teacher training models for special education. 

Journal of Basic Education, 15(1), 67-80. 

Vaughn, S., & Fuchs, L. S. (2003). Redefining learning disabilities as inadequate response to 

instruction: The promise and potential problems. Learning Disabilities Research & 

Practice, 18(3), 137–146. 



 ISSN (online) : xxxx-xxxx 

 

 

 

33 

 

Vollmer, L. E., Gettinger, M., & Begeny, J. C. (2019). Training preservice general education 

teachers in Response to Intervention: A survey of teacher educators throughout the 

United States. Journal of Applied School Psychology, 35(2), 122–145. 

Wahyudi, A., & Ningsih, R. (2021). Managing diverse learning needs in the classroom. Journal 

of Inclusive Practice, 6(3), 88-102. 

Widiastuti, N., & Wibowo, A. (2022). MTSS integration in university curricula. Scientific 

Journal of Special Education, 8(2), 199-210. 

Wulandari, R., & Hermanto, H. (2023). Collaborative teaching in inclusive classrooms. 

Journal of Orthopedagogy, 9(1), 34-45. 

Zirkel, P. A. (2011). RTI confusion in the case law and the legal commentary. Learning 

Disability Quarterly, 34(4), 242–247. 

 


